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Internationalization @ UM

0 International students (50%)

0 International staff (40%)

0 Language (English)

0 Program content focuses on international (European, global) perspectives
0 Mobility (400 partners, 2 university networks)

0 Glocal participative action, Brightlands campuses

0 PBL (builds small group communication and collaboration skills)
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Exhibit 16

Ranges of estimated time frames to reach the next level of performance for 18 human-related
performance capabilities

Rating [l Below median Median [l Top quartile Human performance Median @ Top quartile
Automation capability Rating
Sensory Sensory perception ——
Cognitive Recognizing known patterns/categories - ®
capabilities
Generating novel patterns/ categories - *-—s
Logical reasoning/problem solving - —e
Optimization and planning - ®
Creativity - e
Information refrieval Bl
Coordination with multiple agents - S
Qutput articulation/ presentation Sl
Natural Natural language generation Gl
language
processing Matural language understanding >—=e
Socialand  Social and emotional sensing —
emotional
capabilities Social and emotional reasoning - >—e
Social and emotional output - = Sm—
Physical Fine mator skills/dexterity *—
capabilities
Gross motor skills - L
Navigation - ®
Mobility - —

2010 20 30 40 50 60 70 2080

SOURCE: McKinsey Global Institute analysis
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Some of the new demands are accommodated in current curriculum changes
In pilot countries; others are less articulated or made explicit.

Preliminary Findings of Content Mapping: Main target competencies by learning areas
(ISCED 2; 4 countries/ jurisdictions)
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IILO examples
]

0 Master Globalization and Development Studies — “ldentify and discuss
the different institutional actors, social forces and forms of agency
involved in processes of globalisation and development in different
empirical domains, both as they apply to relations between the Global
North and Global South as well as within the Global South.”

0 Bachelor European Public Health — “To have knowledge and
understanding of the interconnection between public health problems
and solutions at a global, European, national, regional and local level.”

0o UCM: “Graduates have Intercultural skills, i.e. have knowledge of other
cultures and be able to communicate and collaborate effectively and
appropriately with people from different cultural backgrounds.”

0 SBE: “Our graduates are aware of their responsibility in a global,
ethical and social context” and “Our graduates are able to demonstrate

D . o excellent interpersonal competences in an international professional
 Maastricht University 5 text.”



PBL2018

International Conference

PBL FOR THE NEXT GENERATION

Blending active leaming, technology, and social justice M o d e 1
Santa Clara | Califomia | USA 16-19 February, 2018 :
Academic
CONFERENCE PROGRAM Orientation to

academia and

. NAP Inte theory

&’
{ -~ [ SantaClara
i , an University

I Knowledge

Orientation to Orientation to
Companies . community and
and skills — competences - values sustainability
instrumental development
practice Employability Critical consciousness goals

Mode 2 — Mode 3

Market-driven Hybrid Learning —

Innovation Social responsibility

Jamison, Kolmos, Holgaard, 2015
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TOPICS AND LEARNING OBJECTIVES

Maastricht University

Box 1: Core conceptual dimensions of global citizenship education

Cognitive:

To acquire knowledge, understanding and critical thinking about global, regional,
national and local issues and the interconnectedness and interdependency of different
countries and populations.

Socio-emotional:

Tohave asense of belonging toacommon humanity, sharing valuesand responsibilities,
empathy, solidarity and respect for differences and diversity.

Behavioural:

To act effectively and responsibly at local, national and global levels for a more
peaceful and sustainable world.
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PREPARING
OUR YOUTH FOR
AN INCLUSIVE AND
SUSTAINABLE WORLD
The OECD PISA

global competence
framework

@) OECD

@OECD 2018

Maastricht University

Figure 1. The dimensions of global competence
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THE DEGREE
QUALIFICATIONS
PROFILE

’ Lumina
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Civic and Global Learning

This area of learning fosters students” mtegration of knowl-
edge and skills through applications and experiences that
prepare them for citizenship. Students engage with, respond
to, and reflect on political, social, environmental and
economic challenges at local, national and global levels.

At the master’s level, the student

Assesses and develops a position on a public policy
question with significance in the field of study, taking into
account both scholarship and published or electronically
posted positions and narratives of relevant interest groups.
Develops a formal proposal. real or hypothetical, to a
non-governmental organization addressing a global
challenge in the field of study that the student believes has
not been adequately addressed.

Proposes a path to resolution of a problem 1n the field of
study that 15 complicated by competing national interests
or by rival interests within a nation other than the U.S.
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- The Social fnnovator

d Key Qualities |

Creative Visionary Deep Collaborator Empathetic Activist Systems Thinker

Creative Innovation

{ideas)

Problem-5Solving

(Ceitical Thinking)

Communication
Personal & Technical)

Mohilizing to Action
{Transformation)

Collaboration
[Networking)

Leadership
(Responsibility)

21st Century Skills

figure 5. Key qualities of social innovators

P

< Maastricht University Freeman, B. & Hawkins, R. (2016). EVOKE. World Bank Education, Technology & Innovation.



s Global Justice and
Disparities

= Altruism and Empathy

= Global interconnectedness

and Personal Responsibility

Social
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= Global Knowledge

Global
Competence

Global
Citizenship
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Figure I. Global citizenship conceptual model.
(Morais & Ogden, 2011)
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Global Citizenship is
Knowledge Skills Attitudes, traits
Global literacy, Pleose indicate which elements of global citizenship you consider to be most important for UM graduates to deveiop
systems thinking - by adding one or more stickers (you con odd efernents if you feel they ore missing)
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M(polnkﬂ.so(ial. CCONOMIK) SYstems’ . 0 “. .. ° (<] o0 o
Susanable Development Goats

®p00gq 0000
000 000 000000000000000°%0

@ social responsibility,
normative competence

Social pestice, fairness
Human tights [ 1=} 0000 o
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interpersonal competence

Conflict resolution . -
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- Methods / assessment
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Virtual mobility

- Discussion  Members  Events Pholos Files
| CE x

€ & C [ padletcom

No tools are

13 Wrie Post Add Photo | Video [l Create Poll  [E) Add File “ 10 Members
Message ke by Emat

- Judith Lu
Hey guys! How are you d
went welll However, | wa
and on what kind of proje

T Here s the outcome of last year's assignment shut down somehow

—_ Hey Guys,

¥ e o ™ | found this homepage from UNHCR on the Syrian refugee situation in

Turkey, it was last updated 2 weeks ago and offers many links that could
+6 maybe help us find an idea &

Here they are

| already read my friend's research.

Overall, they're talking about Balinese
woman motivation in working

. because in bali they have a significant |73

role as wife and as part of society. Is

% thatfine? ;

{ 1 will share te paper

+3

Sounds super interesting ! So the
gender roles in Bali are very strict ?

R

R - g
——n - e
—

Sounds great b ! Really
interesting (e

UNHCR Syria Regional Refugee Response

Inter-agency Information Sharing Portal
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Indonesia
in comparison with Netherlands and Germany
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78 80
&7 &7 68
66 65 &2
53
46 48
40
3859 38
14 14
I l Turkey
in comparison with Germany and Metherlands

Power Individualism Masculinity Uncertainty Long Term Indulgence
Distance Avoidance Orientation
[- Indonesia 0 Netherlands 0 Germanv] 20 85 83
[S1 ) B 66 65 a7
53
45 46
II I ]

Fower Individualism  Masculinity Uncertainty Long Term

Distance Avoidance Crrientation

[- Turkey B Germany [0 Metherlands ]

Maastricht University

68

49
I40

Indulgence



Example 1: VM assignment

0 80 students in Maastricht (from 33 countries), 30 students from
Universitas Padjadjaran, Bandung, Indonesia, 30 students from Yasar
University, Izmir, Turkey, formed 16 teams

0 duration: 5 weeks
0 Maastricht: embedded in module on organizational psychology

0 Bandung: students volunteered to participate and received o
certificate

0 lzmir: assignment embedded in module on cross-cultural psychology

% Maastricht University



Launch
R

A Best learning o 2
. . . . The thing | do best experience..ever e
* Joint online introduction ; REE
. . ) Back.packing through 38
* Virtual ice breaker e || memces S 2
m ]

* Virtual team meetings Pty /%

* Teams discuss sketchy

Most fun thing | have One thing | wonder

ever done about...
(] L]
gui delines Scuba Dive or Sky Who buys Celebrity
Dive... Gossip Magazines?...

sed/be3/wod ssaidpiom uon
eonpapajelauabiasn//isdiy

e Team charter L )

Contact details

* Name:

* My country of birth: Australia

* Favorite topic in psychology:
Abnormal and social psychology

* E-mail:

* Skype:

* Facebook:

* Favorite pastime: Exploring
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Process

-5
0 Monitor process (weekly progress report)
0 Teams present on humanitarian topic

0 Hand-in materials (problem or case description, learning
resources, teacher guide) and individual reflection report

0 Joint online evaluation via Skype

0 Follow-up: student research in Indonesia

% Maastricht University
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20.56
¢ Chats (1) Virtual Mobility

Angie, Anis, Anni, Celine, Dinda, Ima...

Ima
Hemm I'm little bit confused
(asd

=
Well i think it wouldn't be
effective to vote again...
18.10 v/
Why did you guys chose
number 3? 1840 v
Dinda

yeah, could you guys tell us
why did you choose topic
3?

Leonor

Wouldnt it be easier if we
discuss that and more
tomorrow at the Skype
meeting? :)

® @ §

otprint

40% |

+6
Here they are

| already read my friend's research.
Overall, they're talking about Balinese
woman motivation in working
because in bali they have a significant |
role as wife and as part of socnety Is

~ that fine? 5"

| 1 will share te paper

+3
Sounds super interesting ! So the
gender roles in Bali are very strict ?

Sounds great b ! Really
interesting (&

A

Quite so. There is some role in
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literaturepbl Q

Added a PDF

. _Ashforth et al._2008_Re-Viewing
Organizational Corruption.pdf
PDF

A pretty short an readable review of
literature on corruption. Not overly
psychological, but a good point to start
from.

matthias
Added a PDF
. _Frank, Lambsdorff,

Mohnen_2011_Gender and
Corruption Lessons from
Laboratory Corruption
Experiments.pdf
PDF

First article on the gender >> corruption
link

Summary: females only cheat when
really, really nobody sees it.

© Type a message @
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Deliverables UM students

Sustainable Development Goals

Poverty reduction

v v Emm.ml l]lllA'UAITVI - 5 Sﬂﬁl(lv
Social entrepreneurship a‘gszgéasﬁ m R ¢ == o=
. o coare Lk ' !!” g
Capacity building

PBL materials

and research/

intervention ) et ?szazwsm | .,
Dlsplqcement/refugees & =
proposal on E iI G nﬁéa

Disaster management

12 G | 13 5000 [ B - 16 e [ 17 ieneous
Child labor 2 z: @

Coping with stress in humanitarian work

humanitarian
work

psychology in

Indonesia or c )
orruption
Turkey P

Gender mainstreaming
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perspective taking
N

“It made me realize that | have to reflect on my own behavior much more than | currently
do (e.g. the Western European (female) directness might irritate people with a different
cultural background).” (M46, German)

“I heard a lot of other groups complain that their Indonesian team had trouble
understanding but | think they were not patient enough and clear enough on what they

wanted from them (..) This was a very new experience for me. (..) | got to know how
%\M@Bﬁérhbtyf@drﬁt}d think when it comes to Eastern context.” (M64, from India)



ambiguity management
N

“The ambiguous project description was another challenge. However, | am
likely to encounter ambiguous assignments in my job and therefore this was
also a good learning experience. Initially | was a little bit irritated, because |
did not know how to start. Then | realized that this was part of the project and
we as a group were meant to interpret the project ourselves by discussing
about it and brainstorming. | learned to be more self-confident and to have
trust in the group to come up with a joint interpretation.” (M56)

% Maastricht University



Experiential e-learning

Fragile swift trust deepens through predictable communication patterns, timely
responses, adequate feedback, open information sharing (Henttonen &
Blomqgvist , 2005; Mesmer-Magnus, et al., 2011; Gibson et al., 2014)
Perceived homogeneity, social equalization, fundamental attribution errors
affect perspective taking and team performance (Mesmer-Magnus et al.,
2011; Ortiz De Guinea, Webster, & Staples, 2012)

Antecedents of and propensity to trust may vary across cultures (e.g. Ferrin &
Gillespie, 2010; Ortiz De Guinea, Webster & Staples, 2012) so monitor
communality, ability differences, benevolence, internalized norms,
accountability (Rusman et al. 2010)

Lack of information may affect subgroups in tight and loose cultures differently
(Rusman et al., 2010; Gunia et al., 2011) yet virtual teams help reduce social
pressure and create response flexibility (Mesmer-Magnus, et al., 2011)

Social identity of groups can be made salient to build attachment (Ren,
Harper, Drenner et al., 2012), but fautlines may occur (Polzer et al., 2006)

“Being in the project made the articles for this course come to life. A lot of times |
could relate to what a text would say, because a similar situation happened in our

team.” (M40)
Peq Maastricht University



Bandung / Izmir calling
B

o “llearned about the work style of students from Maastricht as a team and tried to adjust to it
with our own style.”(P25)

O  “It really helped me to see problems from another (cultural) perspective. The project also helped
me to improve my English conversation, something that | rarely practice. It also nice to have a
friend from another country.” (P9)

0o “l learned how to communicate, negotiate and also persuade other people who have different
culture from me. What a priceless experience for me!” (P5)

O “Maastricht teams were always on time, very organized”; “..delivered products while we were
still deciding who was going to do what” (T1)

% Maastricht University



2o 5 0 400 psych students in Maastricht, 165
xample 2: . . . )

seriGmE b students from Universitas Padjadjaran,
module on Bandung, Indonesia, formed 39 teams

cognitive
psychology
(year 2, 0 explore intercultural differences in work

bachelor) (guide for expats) or cognition (e.g.,
decision making, moral judgment, or
negotiation)

0 duration: 6 weeks
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Buchtel et al., JPSP, 2015

Maastricht

Table 5. Swudy 3: Within-Culwre Average Ratings of Behaviors. Sorted by USA Harmfulness Ratings.

China
UsA UsA Harmful UsA Uncivilized China Harmful China Uncivilized
Behavior items # Immoral Rartings Ratings % Immeoral  Ratings Ratings
I To kill a person 20 5.97 5.02 52 5.86 3.95
22 To intentionally cause harm to 89 5.04 4.27 &5 4.68 3.87
someonea for your own gain
18 To intentionally hurt another person 81 5 4.45 56 5.08 39
5 To cheat on your spouse 83 4.89 3.81 T4 4.446 3.98
2 To engage in corruption and bribery 80 4.7 3.92 &5 5.32 393
23 To sell out (betray) your own friend &7 4.4 3.97 80 4.74 4,04
7  To steal someone's belongings 82 4.38 4.25 &l 4.88 3.94
21 To be prejudiced against someone &1 4.35 4.66 53 4.12 4.2
because of his ethnicity
Il To take advantage of someone in 58 417 38 &5 4.14 3.66
order to better yourself
9 To lie about things that are important 54 3.98 3.29 46 3.87 3.45
28 To lack values that guide your own 34 3.69 3.69 19 3.56 276
behavior
12 To infringe on someone's privacy. 48 3.65 3.86 80 3.95 4325
like reading their diary without
permission
15 To go against the laws of your 21 3.63 3.53 15 4.76 3.53
government
3 To be hypocridcal or two-faced, fake 29 3.4 3.22 40 3.53 3.3
10 To shirk one's responsibilities and 8 3.37 3.39 45 4 3.4
obligations
25 To cheat on a final exam for class 54 3.35 3.32 45 3.56 3.32
14 To act selfishly, only care about self- 28 3.33 3.63 40 3.56 3.35%
interest
8 To be disrespectful to your parents 24 316 3.56 76 461 4.48
27 To be inconsiderate of others' feelings 13 3.02 3.37 g 3.43 3.32
16 To talk behind someone’s back 12 279 3.05 63 3.31 391
17 To litter 14 276 3.63 &4 3.33 432
&  To not give up your seat to the elderly 15 2.64 3.83 58 3.1 3.93

on public transport

_— e [T T P
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Crossing disciplinary boundaries

[ Fonteiln Herco (PSYCHC X { [} Reimagine Education 20 X ) B Grand Challenges | Grar X\ | | e | (o |@] %
€ C | @ Veilig | https;//www.exeter.ac.uk/grandchallenges, * Banovws

UNIVERSITY OF

ETER

Challenges 2017 v

Climate Change: Mitigation, Adaptation or Geo-engine

Food for Thought: Securing Sustainable Food Systems in the 21st Century

Global Security: How Can We Confront The Complex Security Challenges Of The Future?
Mental Health: The Treatment Gap

The Business of Brexit
REIMAGINE EDUCATION

SHORTLISTED

GC helps you engage with
the real world, doing
something meanir
can be proud of. ¥
part of that and it
amazing!

% Maastricht University
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Other examples
]

0 Programs with strong international perspective: European Law,
Global Health, Emerging markets, etc.

0 Cases with international perspective, e.g. what do you do as
(general /marketing /purchase) manager when a supplying
garment factory in Bangladesh collapses?

0 Students run awareness campaign to reduce use of paper cups

International Psychology (exchange students study professional
practice at home)

0 Community-based projects, e.g. adopt a patient organization,
pro-bono mediation clinic

0 International joint degree masters with extended mobility
windows
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BUILDING

THE

INTENTIONAL
UNIVERSITY

MINERVA and the FUTURE of HIGHER EDUCATION

edited by Stephen M. Kosslyn and Ben Nelson
JSoreword by Senator Bob Kerrey
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Student Experience

The Office of Student Experience is responsible for the development of experiential
learning (co-curriculum, character curriculum, extra-curriculars) and community at
Minerva across the four-year student experience. The role of the Office of Student

Experience is to build a global, values-driven community where students can bring and
develop their whole, authentic selves.

0 Character Development and Community activities
encourage students to build a close, supportive community,
and develop Minerva’s seven character outcomes:

Curiosity, Empathy, Resilience, Focus, Collaboration,
Initiative and Respect

P24 Maastricht University



Assessment
I

Example: assessing outcomes of student mobility
0 Welcome home session for departing and returning students
0 Sharing experiences - before, during, after (re-entry shock)
0 Assignment (mini-portfolio)

o Discuss critical events, professional practice

0 Gather evidence of KSAs (examples: American Council on
Education; AAC&U rubrics; give students voice: learning contract)

% Maastricht University



Knowledge (adapted from www.acenet.edu)
A globally competent student graduating from UM ....

A. demonstrates knowledge of global issues, processes, trends and systems (i.e.,
economic and political interdependency among nations; environmental-cultural interaction;
global governance bodies).

D. demonstrates knowledge of other cultures (beliefs, values, perspectives, practices
and products).

F. understands how his/her intended field (academic/professional) is viewed and
practiced in different cultural contexts.

H. understands how historical forces have shaped current world systems.

I. understands intercultural communication concepts.

J. understands the nature of language and how it reflects diverse cultural
perspectives—that is, understands the way a language organizes information and reflects
culture.

% Maastricht University



Skills
A globally competent student graduating from UM....

K. uses knowledge, diverse cultural frames of reference, and alternate perspectives to think
critically and solve problems.

L. adapts his/her behavior to interact effectively with those who are different.

0. demonstrates coping and resiliency skills in unfamiliar and challenging situations.

P. interprets issues and situations from more than one cultural perspective.

Q. is engaged in global issues; plays an active role in community organizations within and

beyond campus.

R. mediates cross-cultural interactions—that is, facilitates intercultural relations for and
between others

% Maastricht University



Attitudes
A globally competent student graduating from UM....
S. accepts cultural differences and tolerates cultural ambiguity.
T. is willing to learn from others who are culturally different from him/her.
U. is willing to engage in diverse cultural situations.
X. demonstrates resistance to cultural stereotyping.
Z. displays curiosity about global issues and cultural differences.

BB. is flexible, open to change and seeks personal growth.

% Maastricht University



GLOBAL LEARNING VALUE RUBRIC

for more information, please contact

Definition

value@aacu org

Global learning is a critical analysis of and an engagement with complex, interdependent global systems and legacies (such as natural, physical, social, enltural, economic, and political) and their implications for people’s lives and
the earth’s sustanability. Throngh global learning, students should 1) become informed, open-minded, and responsible people who are attentive to diversity across the spectrum of differences, 2) seek to nnderstand how their actions affect
both local and global commmnities, and 3) address the word’s most pressing and enduring issues collaboratrvely and equitably.

Ewvaluators dre encourdged to dssign d zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

3

Milestones

2

Benchmark
1

Global Self-Awareness

Effectively addresses sipnificant issnes in the natnral and
kmman world based on artienlating one’ identtyina
global context.

Evaluates the global impact of one’s own and others’
specific local actions on the namszal and human wod.

Analyzes ways that human actions infleence the natual
and hnman wodd.

Identifies some connections between an mdividnal’s
personal decision-making and certain loeal and global

58S,

woddviews, experiences, and power stmetges whils
initiating meaningfnl interaction with other culinres to
address sipnificant global problems.

power stenetmizes, and expesiences of mmltiple enlmzes
histonically or in contemporary contexts, incorpomating
sespectinl interactions with other enltmses.

of in contemporacy contexts with :ome acknowledgement
of power stmctures, demonstmting respectful interaction
with vasied enlmses and wosddwiews.

Perspective Talong Evalnates and applies diverse perspectives to complex Syathesizes other perspectives (snch as eulinal, Identifies and explains multiple perspectives (such as Identifies multiple perspectives while maintaining a valse
znbjects within natral and bnman svitems in the face of | dizciplinary, and ethical) when ivestigating snbjeces enlmaal, dizeiplinary, and ethical) whea explozing mmbject: | preference for own pozitioning (znch as enlouzal,
mmitiple and even conflicting positions (e cultnral, within natnral and homan systems within natnral and bnman systems. disciplinary, and ethical)
disciplinasy, and ethical.)

Cultural Diversaty Adapts and applies a deep naderstanding of mmlisple Analyzes substantial commections between the woddviews, | Explans and connects two or more enlinres historically | Descrbes the experiences of others historically or in

COMMEMPOLAIT contexts pumasdy throngh one onlouzal
perspective, demonstrating some openness to vaned
enlmses and woddviews.

Personal and Social

Takes nformed and responsible action to address ethical,

Analyzes the sthical, social, and environmental

Explans the ethical, social, and environmental

Identifies basic ethical dimensions of some local oc

ndependentdy or with others.

Iistonical, and sciennific).

Responsibiliry social, and environmental challenges in global systems consequences of global systems and identifies 2 range of | consequences of local and national decisions on global national decisions that have global mypact.
and evalnates the local and broader consequences of actions mformed by one’s sense of personal and cimic SFItEms.
individnal and collective interventions. responsibdity:
Understanding Global Uses deep knowledge of the historic and contemporary | Analyzes major elements of global systems, inclnding Examines the histosical and contemporary roles, Identifies the basic role of some global and local
Systems role and differential effects of hnman organizanons and | thewr historic and contemporary mresconnections and the |nterconnections, and differential effects of hnman nstitetions, idess, and processes in the hnman and
actions on global systems o develop and advocate for differential effects of hnman orpanizations and actions, to | orpanizations and actions on global systems within the namgal worlds.
nformed, appropriate action to solve complex problems | pose elementary solntions to complex problems in the human and the natacal wodds.
in the hnman and namaal wodd:. hnman and namzal words.
Applying Enowledge to Applies knovwledge and skill: to implement sophisticated, | Plans and evalnate: moce complex solntions to global Formnlates practical vet elementary solntions to global Defines plobal challenges in basic wars, inclnding a
Contemporary Global appropriate, and workable solutions to address complex | challenges that are appropriate to their contexts nsing challenges that use at least towo disaplinary perspectives mited mumber of perspectives and solutions.
Contexrs global problems nzing interdizeiplinary pesspectives amitiple diseiplinary perspecuves: (snch az enlmal, {=mch as eulmeal, historical, and scientific).
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Civic ENGAGEMENT VALUE RUBRIC

for more information, please contact value{flaacw org

Definitdon

Associanion
off Awnoricen
Citleges aied
Liiversénies

AA

&

Civic engagement is "working to make a difference in the civic life of our communities and developing the combination of knowledge, skills, values, and motivation to make that difference. It means promoting the quality of lifeina
community, through both political and non-political processes” (Excerpted from Civée Ressonsibilisy and Higher Education, edited by Thomas Ehrlich, published by Oryx Press, 2000, Preface, page vi.) In addition, civic engagement encompasses
actions wherein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the community.

Evaluators are encouraged to assign a zere fo any work sample or collection af work that does not meet benchmark (cell one) level performance.

Capstone

4

Milestones

3

-
£

Benchmark
1

Diversity of Communities and Cultures

Demonstrates evidence of adjustment in own
attitucles and beliefs because of working
within and learning from diversity of
communities and cultures. Promotes others'
engagement with diversity.

Reflects on how own attitudes and beliefs are
different from those of other cultures and
communities. E xhibits curiosity about what
can be learned from diversity of communities

and cultures.

Has awareness that own attitudes and beliefs
are different from those of other cultures and
communities. Exhibits little curiosity about
what can be learned from diversity of

communities and cultures.

E xpresses attitudes and beliefs as an
individual, from a one-sided view: Is
indifferent or resistant to what can be learned
from diversity of communities and cultures.

Analysis of Enowledge

Connects and extends knowledge (facts,
theories, etc.) from one's own academic
study/ field’ discipline to civic engagement and
to one's own participation in dvic life,
politics, and government.

Analyres knowdedge (facts, theories, etc) from
one's own academic studyy field/ discipline
making relevant connections to civic
engagement and to one's own partidipation in
civic life, politics, and government.

Begins to connect knowledge (facts, theories,
ete.) from one's own academic

study/ field/ discipline to dvic engagement and
to tone's own participation in civic life,
politics, and government.

Begins to identify knowledge (Facts, theories,

etc.) from one's own acadernic

study/ field! discipline that is relevant to dvic

engagement and to one's own participation in
civic life, politics, and government.

Civic Identity and Commitment

Provides evidence of experience in civic-
engagement activities and describes what
she/ he has learned about her or himself as it
refates to a reinforced and clarified sense of

civic identity and continued commitment to

public action.

Provides evidence of experience in civic-
engagement activities and describes what
she/he has learned about her or himself as it
relates to a growing sense of civic identity and
commitment.

E vidence suggests involvement in civic-
engagement activities is generated from
expectations or course requirements rather
than from a sense of civic identity:

Provides little evidence of her/ his experience
in civic-engagement activities and does not
connect experiences to civic identity.

Civic Communicaton

Tailors communication strategies to effectively
express, listen, and adapt to others to establish
refationships to further civic action

Effectively communicates in civic context,
showing ability to do all of the following:
express, listen, and adapt ideas and messages
based on others' perspectives.

Communicates in civic context, showing
ahility to do more than one of the following:
express, listen, and adapt ideas and messages
based on others' perspectives.

Communicates in civic context, showing
ability to do one of the following express,
listen, and adapt ideas and messages based on
others’ perspectives.

Civic Action and Reflection

Dlemonstrates independent experience and
shaws initiative in feam Radershis of complex or
multiple civic engagement activities,
accompanied by reflective insights or analysis
about the aims and accomplishments of one’s

actions.

Demonstrates independent experience and
team Jeadership of Civic action, with reflective
insights or analysis about the aims and
accomplishments of one’s actions.

Has clearly partignssed in civically focused
actions and begins to reflect or describe how
these actions may benefit individualis) or

COMUTLINILIES,

Has expestmented with some dvic activities but
shows little internalized understanding of their
aims or effects and little commitment to future
action.

Civic Contexts,/Structures

Dlemonstrates ability and commitment to
collaboratively work across and within COMITILNILY
contexts and SIIUCtUres f acbiere @ civic aine.

Demonstrates ability and commitment to work
actively athis community contexts and
SUrUCIUres fo achieve @ civic aimy.

Demonstrates experience identifying
intentional ways 1o perisssze in Civic contexts
and structures.

E xperiments with civic contexts and
SLOUCKUIES, frier ot & few fo see what fifr.




for mare informerion, pleate comtact vl aace org

Definition

INTERCULTURAL KNOWLEDGE AND COMPETENCE VALUE RUBRIC

A A Associarion

wf Awnewicoy

Crlleges el
Limiversilies

Intercultural Knededge and Competence is "a st of cognitive, affective, and behavioral skills and characteristics that support effective and appropriate interaction in a variey of cultural contexts” (Bennett, J. M. 2008, Transformative training: Designing
programs for culture learning, In Cememperary kaskrshis and interaulral comperence: Understanding and wtilizing abural diversity to build swceesgfiel arganizgrions, ed. M. A. Moodian, 95-110. Thousand Oaks, CA: Sage)

Esalearors are enconraped 70 arign @ 3eve 1o any work sample or collecvion of sork thar deer nor meer benchmark (w2l one) level performance.

Capstane Milestones Benchmark
4 3 2 1

Enowledge Articulates insights into own cultural niles and Recognizes new perspectives about own cultural | Tdentifies own cultural rules and biases (eg witha | Shows minimal awareness of own cultural rules and
Caliural seff- awareness biases (eg, seeking complexity; aware of how rules and bisses (eg, not looking for sameness; strong preference for those rules shared with own | biases (even those shared with own cultural

her/ his experiences have shaped these rules, and comfortable with the complesties that new cultural group and seeks the same in others) group(s)) (e g uncomfortable with identifying

hiow to recognize and respond to cultural bizses, perspectives offer.) possible cultural differences with others)

resulting in a shift in self-description.)
Enowledge Demonstrates sophisticated understanding of the | Demonstrates adequate understanding of the Demonstrates partial understanding of the Demonstrates surface understanding of the

Enondedpe of cndtnral worldvien: framenorks

complexity of elements important to members of
another culture in relation to its history, values,
poditics, communication styles, economy, or beliefs
and practices.

complexity of elements important to members of
another culture in relation to its history, values,
politics, communication styles, econony, or bdidfs
and practices.

complexity of elements important to members of
another culture in relation to its history, values,
palitics, communication styles, economy, or bdicfs
and practices.

complexity of alements important o members of
another culture in refation o its history, values,
palitics, communication styles, economy, or beliefs
and practices.

Slalls Interprets intercultural experience from the Recognizes intellectual and emotional dimensions | 1dentifies components of other cultural Views the experience of others but does so through
Empathy perspectives of own and more than one worldview | of more than one worldview and sometimes uses | perspectives but responds in all situations with osn. | own cultural wordvies:

and demonstrates ability to act in a supportive more than one wordview in interactions. worldview:

manner that recognizes the feelings of another

cultural group.
Skdlls Articulates a complex understanding of cultural Recognizes and participates in cultural differences | Identifies some cultural differences in verbal and | Has a minimal leve of understanding of cultural

Verbal and nonverbal commmunicarion

differences in verbal and nonverbal communication
(e, demonstrates understanding of the degree to
which people use physical contact while
communicating in different cultures or use

direct/ indirect and explicit’ implicit meanings) and
is able to skillfully negotiate a shared understanding
based on those differences.

in vertwal and nonverbal commumication and begins
to negotiate a shared understanding based on those
differences.

nonverbal communication and is aware tha
misunderstandings can occur based on those
differences but is still unable to negotiate a shared
understanding,

differences in verbal and nonverbal comnunication;
is unable to negotiate a shared understanding,

Ardmdes Asks complex questions about other cultures, seeks | A sks deeper questions about other cultures and Asks simple or surface questions about other States minimal interest in learning more about other
Cardasity out and articulates answers to these questions that | seeks out answers to these questions. cultures. cultures.

reflect multiple cultural perspectives.,
Ardmdes Initiates and develops interactions with culturally | Begins to initiate and develop interactions with E xpresses openness to most, if not all, interactions | Receptive to interacting with culturally differcnt
Otenness different others. Suspends judgment in valuing culturally different others. Begins to suspend with culturally different others. Has difficulty others. Has difficulty suspending any judgment in

her/ his interactions with culturally different others.

judpment in valuing her his interactions with
culturally different others.

suspending any judgment in her/ his interactions
with culturally different others, and is aware of own
judgment and expresses a willingness to change.

her/ his interactions with culturally different others,
bt is urerware of own judgment.




Think about your assessment of 21st century skills
(E.g: AAC&U rubric intercultural competence; aspect empathy)

Score from 1 (Views experience of others but does so through own worldview) to 10
(Interprets intercultural experience from the perspective of own and more than one
worldview and demonstrates ability to act in supportive manner that recognizes the
feelings of another cultural group)

Score:
Rationale:

Do you see a way to improve your assessment across this dimension? How?

(Scardamalia et al., 2010, p.46)

% Maastricht University
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We provide the most highly valued, evidence-based employability Credentials for continuous career development, backed b
Deakin University.

Upon successful competion, Credentials can form part of a degree, or can be added to a CV or digital profile to share acros:
your professional networks.
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You must address all criteria

Criterion 1 You promote awareness and understanding
of the range of different perspectives,
values, beliefs and behaviours in the
workforce

Criterion 2 You consider the implications that decisions
may have on people from different cultures,
countries and diverse backgrounds

Criterion 3 You break down barriers and create
opportunities for inclusion of different
views, backgrounds and perspectives

Criterion 4 You build a workplace culture compatible

Global Ci-ti-zenShi.p with the organisation’s values and
IntermEdi_ate behaviours

Earning a Professional Practice Credential:
ARSI O Autonomy, influence and complexity o

APRIL 2016
Along with satisfying the criteria, your submission will Influence
w .HEEd to demonstrate t.he expected !evel ofauton.omy, You encourage others to respect cultural differences
. influence and complexity of your skills and experience. and a diversity of views, backgrounds and
deakincocom iei i i i i

Kee_p this in mind as Yo_u deC|d§ which prOJeF:ts_ or perspectives

achievements you will include in your submission.
Complexity

Autonomy

You understand and can take the perspective of

You work across a team or operational area in an different groups and cultures

I inclusive manner to harness differences and produce

<] Maastricht University superior results
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International classroom

Maastricht University

Introduction
and
Orientation

Identity
building

International
classroom

Staff
Development

Teaching
and
Learning

Re=search
and
Maonitoring




Identity building
- strategies to
build and infuse
the institutional
and cultural
identity of
Maastricht

University and to
make students
and staff aware
of this

0 Diverse group composition

0 Code of conduct



Introduction
and
orientation —
strategies that
focus on
introduction
and

orientation of
students to
prepare them
for university
life and
thereafter

0 Buddy/mentoring system
0 Team building

0 Introductory activities raise awareness
of intercultural differences (incl.
academic climate)

0 Study association activities



Mix and mingle
— strategies to
make ‘mixing
and mingling’
(between local
and foreign

students) a long-

term integrated,
intra- and
interfaculty
affair for
students and
faculty.

00 Common room

0 Cocurricular intercultural events
0 Cultural nights

0 Student association activities

00 Free Dutch language course



Faculty
development
— strategies to
train and
empower

teachers and
other staff to
get the best
out of groups.

0 Universal teaching qualification

0 Training: managing international
classroom

0 Free language courses

0 Staff exchange



Education and
scholarship —
Strategies
focusing on
the teaching
functions of

the university
in the context
of the
educational
philosophy
(PBL).

0 ICR, GCEd Conferences/symposia
0 loC (intercultural content, VM, ..)
0 Second language

0 Bring international learning home



Monitoring and
research —
strategies to set
up research
collaborations,
monitoring and
feedback of
students, staff

and alumni on
their concept
and perceptions
of the UM
International
Classroom.

0 Focus Groups
0 Evaluations

0 ICR monitor
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How international do you perceive the environment at
Maastricht University to be?
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International Curriculum
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Preparedness for ICR
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Thanks for your attention

h.fonteijn@maastrichtuniversity.nl
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