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Internationalization @ UM 

 International students (50%) 

 International staff (40%) 

 Language (English) 

 Program content focuses on international (European, global) perspectives 

 Mobility (400 partners, 2 university networks) 

 Glocal participative action, Brightlands campuses 

 PBL (builds small group communication and collaboration skills) 

 





Education for a better world – the OECD Learning Framework 2030 https://www.youtube.com/watch?v=84395GJj6sc 



IILO examples 

 Master Globalization and Development Studies – “Identify and discuss 
the different institutional actors, social forces and forms of agency 
involved in processes of globalisation and development in different 
empirical domains, both as they apply to relations between the Global 
North and Global South as well as within the Global South.” 

 Bachelor European Public Health – “To have knowledge and 
understanding of the interconnection between public health problems 
and solutions at a global, European, national, regional and local level.” 

 UCM: “Graduates have Intercultural skills, i.e. have knowledge of other 
cultures and be able to communicate and collaborate effectively and 
appropriately with people from different cultural backgrounds.” 

 SBE: “Our graduates are aware of their responsibility in a global, 
ethical and social context” and “Our graduates are able to demonstrate 
excellent interpersonal competences in an international professional 
context.” 

 
  

 











(Wiek et al., 2011) 



Freeman, B. & Hawkins, R. (2016). EVOKE. World Bank Education, Technology & Innovation. 



 
(Morais & Ogden, 2011) 









 

 

Methods / assessment 



Virtual mobility 

No tools are 

pushed 

 





Example 1: VM assignment 

 80 students in Maastricht (from 33 countries), 30 students from 

Universitas Padjadjaran, Bandung, Indonesia, 30 students from Yasar 

University, Izmir, Turkey, formed 16 teams 

 duration: 5 weeks 

 Maastricht: embedded in module on organizational psychology  

 Bandung: students volunteered to participate and received a 

certificate 

 Izmir: assignment embedded in module on cross-cultural psychology 
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• Joint online introduction 

• Virtual ice breaker  

• Virtual team meetings 

• Teams discuss sketchy 

guidelines 

• Team charter 

 



Process 

 Monitor process (weekly progress report) 

 Teams present on humanitarian topic 

 Hand-in materials (problem or case description, learning 

resources, teacher guide) and individual reflection report 

 Joint online evaluation via Skype 

 Follow-up: student research in Indonesia  

 

 

 



digital footprint 

 



Deliverables UM students 

PBL materials 

and research/ 

intervention 

proposal on 

humanitarian  

work 

psychology in  

Indonesia or 

Turkey 

 Poverty reduction 

 Social entrepreneurship 

 Capacity building 

 Displacement/refugees 

 Disaster management 

 Fair pay 

 Child labor 

 Coping with stress in humanitarian work 

 Corruption 

 Gender mainstreaming 

 … 

 





 

perspective taking 

 

 

 

 

“It made me realize that I have to reflect on my own behavior much more than I currently 

do (e.g. the Western European (female) directness might irritate people with a different 

cultural background).” (M46, German) 

 

“I heard a lot of other groups complain that their Indonesian team had trouble 

understanding but I think they were not patient enough and clear enough on what they 

wanted from them (..) This was a very new experience for me. (..) I got to know how 

Westerners feel and think when it comes to Eastern context.” (M64, from India) 

 



 

ambiguity management 
 

 

 

 

 

“The ambiguous project description was another challenge. However, I am 
likely to encounter ambiguous assignments in my job and therefore this was 
also a good learning experience. Initially I was a little bit irritated, because I 
did not know how to start. Then I realized that this was part of the project and 
we as a group were meant to interpret the project ourselves by discussing 
about it and brainstorming. I learned to be more self-confident and to have 
trust in the group to come up with a joint interpretation.” (M56) 



 

Experiential e-learning  

“Being in the project made the articles for this course come to life. A lot of times I 
could relate to what a text would say, because a similar situation happened in our 
team.” (M40) 



Bandung / Izmir calling 

 “I learned about the work style of students from Maastricht as a team and tried to adjust to it 

with our own style.”(P25) 

 “It really helped me to see problems from another (cultural) perspective. The project also helped 

me to improve my English conversation, something that I rarely practice. It also nice to have a 

friend from another country.” (P9)  

 “I learned how to communicate, negotiate and also persuade other people who have different 

culture from me. What a priceless experience for me!” (P5) 

 “Maastricht teams were always on time, very organized”; “..delivered products while we were 

still deciding who was going to do what” (T1) 



Example 2: 

assignment in 

module on 

cognitive 

psychology 

(year 2, 

bachelor) 

 400 psych students in Maastricht, 165 
students from Universitas Padjadjaran, 
Bandung, Indonesia, formed 39 teams 

 duration: 6 weeks 

 explore intercultural differences in work 
(guide for expats) or cognition (e.g., 
decision making, moral judgment, or 
negotiation) 

 



Buchtel et al., JPSP, 2015 



Crossing disciplinary boundaries 



Other examples 

 Programs with strong international perspective: European Law, 
Global Health, Emerging markets, etc. 

 Cases with international perspective, e.g. what do you do as 
(general/marketing/purchase) manager when a supplying 
garment factory in Bangladesh collapses? 

 Students run awareness campaign to reduce use of paper cups 

 International Psychology (exchange students study professional 
practice at home) 

 Community-based projects, e.g. adopt a patient organization, 
pro-bono mediation clinic 

 International joint degree masters with extended mobility 
windows  

 

 





 Character Development and Community activities 

encourage students to build a close, supportive community, 

and develop Minerva’s seven character outcomes: 

 

 Curiosity, Empathy, Resilience, Focus, Collaboration, 

 Initiative and Respect 

 



Assessment 

Example: assessing outcomes of student mobility 

 Welcome home session for departing and returning students 

 Sharing experiences - before, during, after (re-entry shock) 

 Assignment (mini-portfolio) 

 Discuss critical events, professional practice 

 Gather evidence of KSAs (examples: American Council on 

Education; AAC&U rubrics; give students voice: learning contract) 



Knowledge (adapted from www.acenet.edu) 

  

A globally competent student graduating from UM …. 

  

      A. demonstrates knowledge of global issues, processes, trends and systems (i.e., 
economic and political interdependency among nations; environmental-cultural interaction; 
global governance bodies). 

  

       D. demonstrates knowledge of other cultures (beliefs, values, perspectives, practices 
and products). 

  

       F. understands how his/her intended field (academic/professional) is viewed and 
practiced in different cultural contexts. 

  

       H. understands how historical forces have shaped current world systems.   

  

       I. understands intercultural communication concepts. 

  

       J. understands the nature of language and how it reflects diverse cultural 
perspectives—that is, understands the way a language organizes information and reflects 
culture. 



Skills 

  

A globally competent student graduating from UM…. 

  

       K. uses knowledge, diverse cultural frames of reference, and alternate perspectives to think 
critically and solve problems. 

  

       L. adapts his/her behavior to interact effectively with those who are different. 

  

       O. demonstrates coping and resiliency skills in unfamiliar and challenging situations. 

  

       P. interprets issues and situations from more than one cultural perspective.  

  

       Q. is engaged in global issues; plays an active role in community organizations within and 
beyond campus. 

  

       R. mediates cross-cultural interactions—that is, facilitates intercultural relations for and 
between others 

   



Attitudes 

  

A globally competent student graduating from UM…. 

  

       S. accepts cultural differences and tolerates cultural ambiguity. 

  

       T. is willing to learn from others who are culturally different from him/her. 

  

       U. is willing to engage in diverse cultural situations. 

  

       X. demonstrates resistance to cultural stereotyping. 

  

       Z. displays curiosity about global issues and cultural differences.  

  

       BB. is flexible, open to change and seeks personal growth.  

  









 

Think about your assessment of 21st century skills 
(E.g: AAC&U rubric intercultural competence; aspect empathy) 

 

 

 

Score from 1 (Views experience of others but does so through own worldview) to 10 

(Interprets intercultural experience from the perspective of own and more than one 

worldview and demonstrates ability to act in supportive manner that recognizes the 

feelings of another cultural group) 

 

Score: 

Rationale: 

 

Do you see a way to improve your assessment across this dimension? How? 

 
(Scardamalia et al., 2010, p.46) 







 

 

ICR 



International classroom 

 



Identity building 
- strategies to 
build and infuse 
the institutional 
and cultural 
identity of 
Maastricht 
University and to 
make students 
and staff aware 
of this 

 Diverse group composition 

 Code of conduct 



Introduction 
and 
orientation – 
strategies that 
focus on 
introduction 
and 
orientation of 
students to 
prepare them 
for university 
life and 
thereafter 

 Buddy/mentoring system 

 Team building 

 Introductory activities raise awareness 

of intercultural differences (incl. 

academic climate) 

 Study association activities 

 



Mix and mingle  
– strategies to 
make ‘mixing 
and mingling’ 
(between local 
and foreign 
students) a long-
term integrated, 
intra- and 
interfaculty 
affair for 
students and 
faculty. 

 Common room 

 Cocurricular intercultural events 

 Cultural nights 

 Student association activities 

 Free Dutch language course 

 



Faculty 
development 
– strategies to 
train and 
empower 
teachers and 
other staff to 
get the best 
out of groups. 

 Universal teaching qualification 

 Training: managing international 

classroom 

 Free language courses 

 Staff exchange 

 



Education and 
scholarship – 
Strategies 
focusing on 
the teaching 
functions of 
the university 
in the context 
of the 
educational 
philosophy 
(PBL). 

 ICR, GCEd Conferences/symposia 

 IoC (intercultural content, VM, ..) 

 Second language 

 Bring international learning home 

 



Monitoring and 
research – 
strategies to set 
up research 
collaborations, 
monitoring and 
feedback of 
students, staff 
and alumni on 
their concept 
and perceptions 
of the UM 
International 
Classroom. 

 

 Focus Groups 

 Evaluations 

 ICR monitor 











Thanks for your attention 

 

h.fonteijn@maastrichtuniversity.nl 


